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Diversity Needs Assessment
The mist integral step before formulating a needs assessment understands the necessities of the community. The demographic information about the county and state provide valuable insight into the same dimension.  Census.Gov estimates Georgia's population at 10,617,423 as of July 2019, a 9.6% increase from April 2010 (2020). The whites make up 60.2% of the entire population, with African Americans making up32.6%, Asians 4%, Pacific Islanders at 0.1%, and American Indians and Alaska Natives representing 0.5%. The demographics of interest for the population are education, with the city recording 86.7% and 30.7% for persons aged 25 years and above with a high school graduate and bachelor's degree or higher from 20142018, respectively. 
My analysis of the information presented highlights the need to target families for both their financial and educational needs. I intend to come up with a diverse program addressing both domains. The structure of the program would target education institutions to improve student traffic and also generate valuable insight. 
The program directly affects all the children since schools are the top priority. The program will address the concerns of performance from the group. The program also seeks to address family concerns for those working in such institutions, notably teachers. Through further training and conferences, the program seeks to improve value for services. The nonteaching staff also benefits from the program through the inclusion of better working terms. 
The program also includes multicultural subprograms directed at impacting formal and informal unemployment in education institutions. Such programs' activity highlights the initiative by the state to recognize and engage throughout all principals of fairness. 
Mission Statement
My initiative's primary objective seeks to enhance the development of the whole child and influence the entire community through the same. A critical principle to adopt is multicultural informative celebrations and approaches to infuse the need for further learning. The centers for learning require a safe environment that nurtures the students while promoting recognition and gratitude for their uniqueness (Cheff, 2020). The program also considers the students' emotional growth, achieved in school and at home. The teachers benefit from varied schemes that provide insight into the whole child growth. The educators also have a responsibility to collaborate with the parents to foster all-round growth and motivation for the subject population. 
Programming
The first NAEYC quality standard the program intends to highlight and improve on is health. One appropriate strategy addresses the consumption of healthy and balanced diets by the students. The program seeks to consults with a nutritionist to provide a diet plan appropriate for the children. Their role also extends to include meal plans, inclusive of children with special needs. The program also seeks to invest more in the medical consultation services within school premises. Each school will need a trained medical practitioner readily available within the premises and direct contact with nearby hospitals for an emergency. The school medic also benefits from a highly equipped working space. 
The second NAEYC standard the program seeks to address is relationships. The program intends to cultivate strong relationships among children and impact the same with their relationships with adults. The achievement of the initiative focuses on developmentally appropriate practices (DAP). The program seeks to adopt such DAP from NAEYC's policy on encouraging persistence and effort from the child instead of merely evaluating their achievements (NAEYC, 2020). Another DAP appropriate for the program includes formulating lessons as treasure hunts. Such a structure engages the students, where clues provide context and enhance the children's understanding capability. 
Quality Assessment
The state of Georgia rates the quality of learning early learning settings for their children through a research-based strategic plan that places significance on aligning and connecting all learning components. The state uses the quality rated resource that informs families about the earlier strategic plan's high-quality standards. The child care resource and referral (CCR&R) agencies group Georgia into six regions for their services. The grouping is dependent on the family's ZIP code. Currently, 969 child care providers are closed due to the COVID19 pandemic out of a possible 4,364. Georgia groups child care programs by cohorts, including franchise systems, corporate chains, faith-based groups, Head Start, family child care associations, and Montessori programs. For the provision of improvement of learning opportunities, I would implement family child care associations. The choice largely resonates with the intention of the program to involve parents in healthy simulation. 
Evaluation
Two critical considerations are the School-Age Care Environment Rating Scale (SACERS) and the Early Childhood Environment Rating Scale (ECERS). The latter has the merit of ease of use and comprehensive take on children between three and five years. The rating scales have six subcategories inclusive of program structure, interaction, learning activities, language literacy experiences, personal care routines, and furnishing and spaces (Zellman, 2008). The designs of the SAUCERS rating schools evaluate the impact of groups before and after for children between five and twelve years. The tool has various items under consideration, but the primary six are program structure, staff development, interactions, health and safety, activates, ad space, and furnishing (Hamiza & Bahari, 2018) 
A comparison of both tools for QRIS presents the option of integrating them in a continuous process of care. The age groups that each address make them valuable and remove possible avenues of contradiction. 
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